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 This research is about investigating undergraduate EFL students’ 
argumentative essay especially in the aspects of generic structure and 
language features. As far known, argumentative essay is the most or 
common type of essay that is studied by plenty undergraduate EFL 
students across the world (Mei, 2006), and the indicators of successful 
argumentative essay is through the correct generic structure and suitable 
language features that writer used. However, in Indonesia context, many 
of them failed to write argumentative essay well (Rahmatunisa, 2014; 
Saputra et al., 2021; Situmorang et al., 2020; Turmudi, 2020). Hence, it 
is necessary to find the information of why they got problems about the 
undergraduate EFL students’ argumentative essay by investigating first 
the quality of their arguments, then to explore more the reasons behind 
their problems. Thirty students aged 18-21 were participated in this 
research who had learned and experienced in argumentative writing. 
The researchers applied qualitative descriptive approach with the use of 
argumentative writing test and interview as instruments. The result 
indicated majority participants truly got issue with the proper generic 
structure and suitable language features. It is exposed 3 dominant 
factors that caused the students’ lack of argumentative writing which 
were students’ factor, teacher factor, and theory factor. 

This is an open access article under the CC–BY-SA license. 
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1. Introduction 

Writing, by its definition, is an activity to create works in the form of writing; a transactions with 
words where someone frees him or herself from what he and she thinks or feels (Brown, 2000). 
Writing is seen as one of English skill that is remarkably significant and desirable to be   learned by 
students (Clark, 2011; Klimova, 2012). Unlike any other skills, having writing skill provides various 
possibility or opportunity to communicate English widely compared to just listening or reading 
something since writing is categorized as productive skill and being used for plenty purposes such as 
writing story, academic paper or non-academic article (Nation, 2008). Besides, writing provides 
different dimension and nuance than saying it directly through verbal or spoken mode (Weigle, 
2002). Sometimes, students are way more frightened to speak in front of other audience, so they 
may apply writing that provides clear structure or specific language features to follow and have 
more time to finish, hence they can share the message they want comfortably. This is to show how 
writing always becomes the critical English skill to be learned most by the students either in second 
or foreign language contexts. The good things about having writing proficiency are well noticed by 
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students; they used this skill to support them to succeed in further academic or non-academic 
matters.  

Although learning writing tends to preferably selected by students for some reasons explained 
before, in reality, it is well-known that mastering writing is not as simple as students imagine. In 
Indonesia context for instance, many English as Foreign Language (EFL) students are known to get 
difficulties in writing specific topics or genre they learn in school (Husna & Multazim, 2019; 
Ismayanti & Kholiq, 2020; Koilara et al., 2020). Just for information, students in Indonesia are 
required to have the writing ability with learning specific genre of text obliged in national school 
syllabus, such as descriptive, narrative, recount, report, and etc., meanwhile, for the higher education 
level, students learn like exposition and argumentation types. Teachers or lecturers and students 
know this as English writing material of types of text. Gorlach in Herman (2009) explicated that 
type of text is as a specific linguistic pattern that has formal or structural characteristics and 
standardized uses of language. Each type of texts has different generic structure and language 
features to make the text can be easily understood by readers. This knowing of generic structure and 
language features of particular text plays a crucial role, and it is regarded to make students master 
the text correctly and reach the communicative purposes or social function of text successfully.  

Among plenty type of texts learned by Indonesia EFL students, argumentative text can be said to 
be the hardest to master (Komara & Sriyanto, 2018). The one of reason is writing argumentative 
requires definite facts to write it down, and the argument of an author is also very necessary in 
argumentative writing. Coffin (2004) explained that argumentative is a type of text that requires the 
author to provide an argument or opinion on an issue logically supported by reasons, evidence, and 
data in order to successfully influence the reader. For higher education level students, writing 
argumentative is mostly done in format of essay, which is a piece of writing that consists of a group 
of paragraphs and written by discussing a topic or a main idea (Oshima & Hogue, 2006). Whatever 
the format is, argumentative is types of writing or text or essay which involves giving arguments in 
writing to then further argue according to what the author understands and thinks. In the context of 
giving an argument, the writer is given the freedom to be able to present ideas or opinions that are 
not only relevant but also constructive. This opinion aims to facilitate its communicative purpose, 
namely influencing the reader. Schaffner (2002) strengthened that the key point for the students or 
writers are to be more expressive in conveying their ideas on a topic as a manifestation of intensive 
communication in their argumentative writing. Therefore, the readers at least get the points and 
consider the author's arguments or can even get influenced with the writers around the issues 
discussed.  

Moreover, in writing argumentative essay, it is also required some counter ideas called a rebuttal 
for giving different side of the issue or thesis statement; however, it depends on the writer’s writing 
genre to follow and the position writer’s make towards issue. According to Bazerman (2010), when 
writing an argumentative essay in response to a topic, a writer will convincingly put position either 
agreeing or disagreeing. Next, according to Toulmin's model argument, argumentative writing 
involves six elements: claim, data, cause, backup, rebuttal, and modifier (Zhang, 2018), meanwhile 
common fundamental structure of argumentative essay consists of three sections: a thesis, an 
argument, and a conclusion (Schneer, 2014). The pattern is always same; establish their argument 
with strong reasons, and also provide solid proof to convince the reader that their perspective is 
accurate (Oshima & Hogue, 2006). In more details, Al‐Haq and Ahmed (1994) stated that the 
purposes of having or following the right pattern of argumentative essays, it can describe, clarify, 
and show the point of view clearly, and it can persuade the readers powerfully. Hence, writer needs 
to be more aware of the structure of argumentative essay. 

It is noticeable that argumentative essay has its specific structure or organization. This is well-
known by generic structure. Generic Structure, according to Beittel (2002), is a general case of a 
genre; each genre has its own scheme. It identifies the text's structure based on its internal patterning 
of rhetorical arrangement. The generic structure of the text relates to how it would be structured to 
help readers follow and comprehend the content. An argumentative essay's purpose is to clearly 
establish a point of view, logic, and evidence. A good argumentative essay must have the structures 
such as introduction, topic sentences, body paragraphs, and conclusion. The first paragraph of your 
essay should explain the issue, providing background information necessary for understanding your 
argument, outline the evidence you will present, and explain your thesis. The second of paragraph is 
the thesis paragraph, which is part of your first paragraph. It is a one-sentence description of your 
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main part and argument. The third is body paragraphs, a basic argumentative essay is organized into 
three or more paragraphs that explain why you support your topic. Each body paragraph should 
explore a new idea or piece of evidence that include a subject sentence that explains why the reader 
should agree with your perspective in a clear and simple manner. Body paragraphs are where you 
provide examples, research, statistics, studies, and text citations to back up your statements. Last, 
conclusion, one paragraph that confirms your thesis and summarizes all of your body paragraphs' 
arguments. A good ending will relate to a reader's emotions rather than adding fresh facts and 
further arguments. In certain contexts, writers will offer a personal tale to show how the issue effects 
them personally.  

Gerot, L., & Wignell, (1995) provided a more comprehensive picture of the appropriate 
parameters or criteria for generic structure than just format of essay explained above. They argued 
that argumentative writing is divided into two; exposition and discussion. 

Table 1.  Genre of Argument 

Genre Social Function Generic Structure 
Exposition To present 1 side or view 

about an issue. 

1. Issue 

• Statement 
• Preview 

2. Arguments  

• Point 

• Elaboration 
3. Conclusion or reiteration 

Discussion 

 

 

To present (at least) two 

points of view about an issue 

1. Issue 

• Statement 

• Preview 
2. Arguments for and against or 

statements of differing points of 

view 

• Point 
• Elaboration 

3. Conclusion or recommendation 

 

Moreover, argumentative essay has also its specific language feature. Language features is 
functioned to assist a good argumentative writing either in exposition or discussion genre. For 
instance, the language features of argumentative writing were exposed by Gerot, L., & Wignell, 
(1995), such as 1) Focus on generic human and non-human Participants, except for speaker or writer 
referring to self, 2) Use of Mental Processes: to state what writer thinks or feels about issue e.g., 
realise, feel, appreciate, 3) Use of Material Processes: to state what happens e.g., is polluting, drive, 
travel, spend, should be treated, 4) Relational Processes: to state what is or should be e.g., doesn’t 
seem to have been, is, and 5) Use of simple present tense. Meanwhile for discussion type, the 
language feature, according to Gerot, L., & Wignell, (1995), were 1) Focus on generic human and 
generic non-human Participants, 2) Use of Material Processes e.g., has produced, have developed, to 
feed, 3) Use of Relational Processes e.g., is, could have, cause, are, 4) Use of Mental Processes e.g., 
feel, 5) Use of Comparative: contrastive and Consequential Conjunctions, and 5) Reasoning 
expressed as verbs and nouns (abstraction). 

Studying and researching argumentative essay is always fascinating. It can be known by so many 
researchers who have conducted research related to students’ argumentative writing. First is known 
from Rahmatunisa (2014) who looked into the difficulties that some EFL students had while writing 
argumentative essays. The statistics showed that students had challenges in three categories: 
language problems, cognitive problems, and psychological concerns. The majority of linguistics 
difficulties seen by pupils were related to grammatical structure (23.2 percent), word formatting 
(30.2 percent), word classes (16.3 percent), word use errors (9.3 percent), and the use of articles (21 
percent). Second, cognitive issues are associated with paragraph organization, difficulty in retaining 
word classes, losing the general structure, drawing a conclusion, and placing punctuation. Finally, 
EFL students encounter psychological issues such as laziness, egoism, bad mood, and difficulty 
starting to write.  
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Next, Turmudi (2020) has also done research by publishing proven evidence in which the 
majority of the students do not offer a refutation or rebuttal in their argumentative essays. It clearly 
suggests that the knowledge of the argumentation and the flows of the rhetoric of this genre has to 
be emphasized in the exercise since this genre is essentially overlapped with the debate genre in 
which both sides provide argument and counter argument or rebuttal. In addition, there is researcher 
from Saputra et al (2021) who explained about EFL students’ problem in writing, he conclude that 
students confronted cognitive, linguistic, and mental issues once they write argumentative essays. In 
cognitive factors, the trouble observed is lack of expertise on the important thing capabilities of an 
argumentative essay. In linguistic factors, the scholars have issues concerning the content, grammar, 
organization, vocabulary, claim, and proof. Meanwhile, in mental factors they've issues with worry 
of making mistakes, loss of self-esteem, and coffee motivation. These findings call for interest from 
the academics of Advanced Writing direction in particular at the wishes of extra specific education 
on writing claims and offering proof in argumentative essays. The findings additionally endorse that 
extra powerful technique of coaching argumentative writing is wanted to conquer college students` 
issues. 

From another researcher, Situmorang et al (2020) who have done research about analysis of 
students’ problem in writing argumentative text explained that Based on the results of the research 
carried out, the following aspects of the assessment were taken on students in the ongoing research 
process: 1) content: expansion topic, 2) Organizational characteristics includes unity, coherence, and 
conceptual order, 3) Vocabulary: word selecting or reference books, and 4) Grammar: sentence 
arrangement. Researchers discovered that one of the challenges pupils faced was a lack of awareness 
of what the concept "argument" meant. When researchers encounter students, who do not 
immediately begin the process of creating argument texts once the "writing" guidelines have been 
given, researchers understand this. The observation results found by researchers demonstrated that 
students continue to lack awareness in creating argumentative texts, which is caused by a lack of 
understanding both structurally employing argumentative text grammatical and in the subject of the 
text itself. 

Meantime, there is researcher who conducted the difficulties argumentative writing by gendered 
perspective (Abbas Zare-ee, 2013), he conclude that the findings of this study indicate that the 
quality of argumentative texts created by male and female undergraduate EFL students might be 
interpreted differently. The holistic scores given to different qualities of their writings according to 
their score guidelines can be used to evaluate the quality of L2 text types. Because of the individual 
qualities of social conditions for learning English, the perception of female undergraduate EFL 
learners as better learners or good L2 writer may not be necessarily accurate. Although there have 
been many researches on the difficulties in argumentative writing, the writer wants to investigating 
the difficulties and quality EFL students of undergraduate writing who have studied essay writing, 
especially in the use of structure and language features.  

From the explanation above, the researchers get interested to pay more attention to investigate 
the undergraduate EFL students’ argumentative essay by focusing on checking the correctness of 
generic structure and the appropriate of language features used by the students. The researchers 
propose two main questions: 1) How is the quality of EFL students’ argumentative essay based on 
its correctness generic structure and proper or sufficient language features? and 2) If the quality of 
the argumentative essay of the EFL students are dominantly low, then what are the factors that make 
undergraduate EFL students get problem in writing argumentative essay? Hopefully, the result of 
this research can examine and show the quality of undergraduate EFL students’ argumentative essay 
based on its correct generic structure and suitable or sufficient language features and what factors 
that make them get issue in writing good argumentative essay. Thus, it can contribute to the works 
of undergraduate EFL students’ argumentative writing. 

2. Method 

In this research, the researchers involved 30 undergraduate EFL students who studied 
argumentative essay at Universities of Muhammadiyah Prof. Dr. Hamka Jakarta Indonesia. Their 
ages are around 18-21 years old. For the method, the researchers used descriptive qualitative method 
as it was relevant with the goal of this research; to find out the quality of students’ argumentative 
essay as well as to know what factors that make the students get difficulties in writing argumentative 
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essay writing especially in generic structure and language features. Creswell & Creswell (2018) 
explicated that qualitative study focuses on image, text, recording, observation to get data, and this 
method requires multiple analysis of the data to be described.  

Next, the researchers used two instruments for collecting data which were argumentative writing 
test (topic; Online Learning) and interview form (see link: https://bit.ly/3gMhuOj). The 
argumentative writing test was aimed to examine the quality of students’ argumentative essay 
(generic structure and language features). Meanwhile, interview form was purposed to confirm the 
result of argumentative writing test given previously for the participants. The interview was 
conducted through zoom meeting by asking sample of participants. Lastly, after the all data were 
collected, the researchers tabulated, analyzed, and interpreted the data comprehensively (2 
evaluators) by following the Gerot & Wignell (1995) generic structure and language features 
schemes. 

3. Findings and Discussion 

In this section, the researchers presented the 30 argumentative essays analysis’ result from 2 
evaluators based on its generic structure and language features. The aim was to reveal the suitability 
of the patterns or steps of the student's English argumentative essays in order to achieve their 
communicative goals or social functions.  

Based on the results from 30 data, it can be seen only 13 students who were successful in writing 
argumentative essay with correct generic structure and sufficient language features. Meanwhile, 17 
students who were not successful or they got issues with either generic structure or in language 
features. So, it can be stated that dominantly 17 students or 57% were failed compared with 13 
students or 43% who got succeed. The results of argumentative essays analysis were shown below. 

Table 2.  Recapitulation of Argumentative Essay Test 

Respondent 
Generic Structure 

Remark 
Language Features 

Remark Conclusion 
Evaluator 

1 

Evaluator 

2 

Evaluator 

1 

Evaluator 

2 

R.1 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.2 √ √ 
Correct 

(Discussion) 
√ √ Sufficient Success 

R.3 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.4 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.5 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.6 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.7 √ √ 
Correct 

(Exposition) 
Ꭓ Ꭓ Insufficient Failed 

R.8 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.9 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.10 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.11 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.12 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.13 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.14 √ √ 
Correct 

(Discussion) 
√ √ Sufficient Success 

R.15 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.16 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.17 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.18 √ √ Correct Ꭓ Ꭓ Insufficient Failed 

https://bit.ly/3gMhuOj
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(Discussion) 

R.19 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.20 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.21 √ √ 
Correct 

(Exposition) 
Ꭓ Ꭓ Insufficient Failed 

R.22 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.23 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.24 √ √ 
Correct 

(Exposition) 
Ꭓ Ꭓ Insufficient Failed 

R.25 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.26 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.27 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

R.28 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.29 √ √ 
Correct 

(Exposition) 
√ √ Sufficient Success 

R.30 Ꭓ Ꭓ Incorrect Ꭓ Ꭓ Insufficient Failed 

 

Next, the researchers put 2 examples of the correct and incorrect argumentative writing that was 
analyzed through Gerot, L., & Wignell, (1995) generic structure and language features schemes. The 
researchers have chosen Respondent 28 and 23 as 2 successful argumentative essays and 
Respondent 18 and 4 as 2 failed argumentative essays. Below was the analysis: 

• Respondent 28 

Stages Text 
Issue 

 

In this part, the student has analyzed the thesis 
statement or preview from the essay. 

Corona virus pandemic has been going through 

2 years. It forces to limit all of the activities in 

every section, without exception for educational 
section. In this circumstance, school activities 

facing its limitation of face-to-face learning and 

students are doing thing called online learning. 

Online learning itself has some concerns that felt 
by students while they doing it, so in today’s 

better situation, it should not be fully 

implemented. This essay will consider arguments 

that blended learnings more effective due to 
some reasons. 

  
Argument 

 

In this part, the student has given the argument 
or point about the topic ‘Online Learning’ 

- First, the student will more understand 

about the subjects. 
 

- Second, blended learning makes the process 

of the learning is more efficient. 

 

- Finally, blended learning is more efficient 

than full online learning because it has 

many advantages that have already 
mentioned before. 

Conclusion/reiteration 

 

This text has a conclusion part and suitable with 

the argument. 

In conclusion, blended learning is more efficient 

than online learning. The reason is because it 

can make students more understand the subject 

implementing blended learning can also help 
students to do practice of the students. In this 

situations, blended learning indeed be the best 

solution of educational activity that has limited 

before.  
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From the respondent no. 28 above, it can be seen that respondent wrote an introduction or issue 
by giving intro first, “Corona virus pandemic has been going through 2 years. It forces to limit all of 
the activities in every section…….”. After a brief explanation regarding the intro, the respondent 
gave a thesis statement such as “This essay will consider arguments...” This was the point which 
will be discussed in the next paragraph or arguments. This showed that the respondent provided the 
introduction and thesis statement correctly. Furthermore, in the next paragraph, namely arguments, 
the respondent wrote the contents of the arguments such as “first…., second…., and finally….”. It 
can be seen that the content of the arguments was clearly correct and can be concluded in the next 
paragraph, namely the conclusion. Respondents gave a conclusion such as “In conclusion, blended 
learning is…” This proved that the content of the conclusion was the result of the previous 
paragraph of arguments which was briefly summarized point by point. So, the conclusion drawn 
from the author or respondent no.28 that the writer had written an argumentative essay structure 
correctly and provided sufficient language features seen from the data. 

• Respondent 23 

Stages Text 
Issue 
 

In this part, the student has analyzed the thesis 

statement or preview from the essay. 

The coronavirus outbreak (COVID-19) which 
hit more than 200 countries in the world has 

become obstacles for educational institutions 

especially learning English. Corona virus 

pandemic has forced people to stay at home and 
minimize human contact to reduce the spread of 

the virus. Corona Virus is type of virus which 

diffuses in animals and some can be transmitted 

between animals and humans. The virus 
transmitted by airborne infection and through 

contact with infected surfaces. Since the new 

coronavirus can spread unnoticed so easily, the 

governments felt the best way to ensure people 
to have minimal contact with each other is to 

command large-scale social restrictions.  

Argument 

 

In this part, the student has given the argument 
or point about the topic ‘Online Learning’ 

- First, online education allows us to learn 

from a variety of mentors and teachers in a 
variety of fields, increasing our knowledge 

and expanding our perspectives. 

- Second, Online learning is frequently more 

affordable. Furthermore, when compared to 
regular classes methods, online learning is 

less expensive. 

Conclusion/reiteration 

 

This text has a conclusion part and suitable with 
the argument. 

As conclusion, online learning makes it easier for 

students to take exams because they can take 

them anywhere and anytime, and they can view 
their scores directly. Students also do not need 

to attend class and interact with lecturers’ face to 

face. Based on all the above, online learning is 

one of the good technologies to continue to 
develop. That could be a step in the right 

direction for education in developing countries. 

Lastly, online learning allows students to 

strengthen their digital skills while also allowing 
them to access lessons without having to attend 

class. Online learning is one way to prepare 

students to comprehend lectures without having 

to meet with a teacher face to face.  
 

From the results of respondents no.23, it showed issues first in the beginning “The coronavirus 
outbreak (COVID-19) …...” This was a good start to start an essay writing because it introduced a 
few topics of discussion that will be explained in the thesis statement such as 'Since the new 
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coronavirus can spread…” From the thesis statement that has been written by the respondent, it can 
be seen that the introduction and thesis statement were correct, so it can be described more the 
arguments in the next paragraph. The arguments given to the respondent is in accordance with the 
argument writing, namely using the prefix 'first and second' in explaining the argument, and this 
uses the exposition technique by explaining point by point. After finishing explaining point by point, 
the respondent gave a conclusion from the writing that had been made so that it could be read briefly 
what was discussed such as “As conclusion, online learning makes….”. it can be concluded that 
respondent no.23 was good and correct argumentative writing. 

Those were two examples which were successful in writing based on two evaluators through 
Gerot, L., & Wignell, (1995) model. From first until end of paragraphs, the respondents had 
succeeded in writing argumentative; in this case, they did not indicate having the difficulties on 
writing argumentative especially in generic structure and language features. After we knew the 
correct of argumentative writing by 2 respondents before, below were 2 failed examples 
argumentative writing especially in generic structure and language features. 

• Respondent 18 

Stages Text 
Issue 
 

In this part, the student has analyzed the thesis 

statement or preview from the essay. 

Online learning is an alternative learning system 
recommended by the government to press the 

current outbreak of the COVID-19 virus. 

However, this learning is not necessarily easy 

implement. For school that are far and remote, 
the learning media facilities are limited.  

Argument 

 
In this part, the student has given the argument 

or point about the topic ‘Online Learning’ 

- The positive and negative impacts of online 
learning on achievement during the 

pandemic include. 

- The negative impact of online learning on 

achievement during the pandemic.  

Conclusion/reiteration 

 

This text has a conclusion part and suitable with 

the argument. 

Hopefully in the future this COVID- 19 will end 

quickly, so that learning in schools can be 

carried out normally as before the COVID-19 

pandemic. 

 

For respondent no.18, the writer has done writing an argumentative essay. However, there were 
still mistakes in the issue elaboration because the respondent did not get to the point and explained 
the introduction first such as “Online learning is an alternative learning system recommended …”, 
and there was no thesis statement which will be discussed in the next paragraph. Then, the 
arguments seen in second paragraph was not related to the issue that have been discussed such as 
“the positive….., and the negative…..”, This was not appropriate the writer failed to provide 
foundation at the beginning of the introduction that could smoothly in line with the positive and 
negative arguments or discussion. Last, in conclusion part, again, it was not clear with what the 
respondent talking about in previous paragraph. Overall, in structural matter, it can be said correct, 
but in language features was still insufficient. Thus, this argumentative essay was not good. 

• Respondent 4 

Stages Text 
Issue 

 

In this part, the student has analyzed the thesis 

statement or preview from the essay. 

In my opinion, there are many advantages of 

online learning, for sure we have a lot of free 

time to do assignments, and also, we can manage 

time activities according to our wishes, such as 
rest time, worship, and others.  

Argument 

 

In this part, the student has given the argument 

or point about the topic ‘Online Learning’ 

- The advantages of online learning are also 

that it will definitely increase our closeness 

with our families, because we definitely 
spend more time at home and meet with 

our families.  
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- Of all the advantages that make us 
comfortable in online learning, there must 

also be disadvantages that may make us feel 

less comfortable. One of them is the 

limitation of the device, and the task of 
information when we do distance learning. 

Conclusion/reiteration 

 

This text has a conclusion part and suitable with 

the argument. 

 Not only that problem that online learning, 

what often happens is a network problem, 

because when doing online learning we really 

need a very good network, so that we can 
communicate either with teachers or with 

friends.  

 
From the results of respondent no.4 argumentative writing, there were still errors in writing 

because it was not in accordance with the existing argumentative writing format or genre. Besides, it 
can be seen the unclear issues explained such as “In my opinion, there are many advantages of 
online learning…' since it went straight to the point without any introduction and there was no thesis 
statement. Then, the topic was not in line with the issue that has been made, so there was no 
relationship between the issue and the topic. Finally, in writing the conclusion, such as “Not only 
that problem that online learning….”, it did not show the results or conclusions described in the 
issue or topic. In short, this argumentative writing was not good. 

To get more information about why 17 students did not write argumentative essay with correct 
generic structure and sufficient language features, the researchers asked or interviewed them about 
what factors that make students difficulty in argumentative writing. The responses were presented 
as follows: 

Table 3.  Interview Results 

No. Question Answer 

1. What factors 

that cause 

difficulty in 
writing? 

R.1 The factor that makes it difficult for me to write argumentatively is from myself, 

because the difference between each individual in the level of speaking skills means that it 

is difficult to speak making it difficult to write. 
R.3 sometimes I find it difficult to write argumentative in class because the teacher is not 

clear in explaining the material being taught. 

R.4 The factor that makes me find it difficult to write is that I do not understand in 

accepting the knowledge that has been given by the teacher 
R.5 hard to get ideas for writing 

R.7 difficult in language selection so that it becomes hampered in writing. 

R.8 Finding the right words to represent my ideas about the arguments and also my ability 

of critical thinking is limited, so the arguments not developed well. 

R.9 The difficulty I face is a lack of concentration, so the arguments I write don't fit the 

existing structure. 
R.15 The factor that I face in writing argumentative is the many sources of knowledge that 

I get about how to write argumentative. 

R.17 maybe the factors that I experience are not many, it's just that sometimes it's wrong 

in the language I use. From a structural point of view, I understand a little. 
R.18 There are too many theoretical factors so I find it difficult to write an argument that 

fits my opinion which theory is this 

R.19 The teacher's explanation also affects my understanding, sometimes the teacher is too 

quick to explain, and I am the type of person who has difficulty understanding things 
quickly 

R.20 Of the many theories written. There are still many who do not understand the 

applied theory 

R.21 It's hard to write down what's on your mind because of the limited vocabulary that's 
right 

R.22 sometimes the teacher is convoluted in delivery, uses language that is not understood 

and the discussion goes round and round, indirectly the point 

R.24 Lack of understanding of material for writing arguments, Inappropriate wording 
when making arguments, Not knowing a lot of meaningful vocabulary, and the more 
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maturity tests, the more support in making written works 

R.27 lack of knowledge related to the topic being discussed 

R.30 afraid to write or say something wrong which will offend other people, so the 
argument won't be written or spoken 

Based on the 17 students who were failed in writing argumentative essay with correct generic 
structure and sufficient language features, it can summarize that there were 3 factors that made them 
difficult in write perfectly; 1) Students’ Factor, 2) Teachers’ Factor, and 3) Theories’ Factor. The 
writers believed that the writing errors experienced by students in writing argumentative essays were 
come mostly from themselves. Herdi (2000), Budjalemba and Listyani (2020), Fareed et al (2016) 
supported this results by stating that the students’ factor was shown by their own laziness to study 
writing, lack of knowledge, students also worried a lot in writing, lack of a sense of critical thinking.  

The next factor comes from the way the teachers teach. Students stated that their difficulty in 
writing argumentative was influenced also by the way of their teachers informed the material which 
made them hard to understand and accept the knowledge explained in class. In addition, the 
explanation was sometimes less detailed or not to the point which makes them more confused. This 
was supported by arguments from Dhanya and Alamelu (2019), Brown (2000), Klee et al (1986).  

The last factor that the researchers found in the interview results was the many theories from 
experts that made them confused about which theory to use, and how to write it correctly. The 
researchers believed this could happened since many different scheme of argumentative generic 
structure and language features existed among experts. This argument was strengthened by Puspita 
(2019). From the discussion that has been explained, structurally students already understood with 
argumentative writing, but they just still got mistakes in the use of language features. So, the 
quality of students in writing can be seen from the factors behind it. It could be believed that 3 
factors above gave influenced for students to write, especially writing argumentative essays with 
correct generic structure and sufficient language features. 

4. Conclusion 

In conclusion, there were found 13 out of 30 students or 43% who were successful in writing 
argumentative essay according to the Gerot & Wignell (1995) generic structure and language 
features scheme. However, there were found more students or 17 out of 30 students or 57% who 
were failed in writing argumentative essay. From the interview results, it can be known that there 
were 3 main factors such as students’ factor, teachers’ factor, and theories’ factor informed by 17 
students who were unsuccessful in writing argumentative essay which made them hard to master 
argumentative essay. From the conclusions above, the researchers suggest students who are learning 
or have learned to write argumentative essay to be more serious, fight their laziness in writing, and 
looking for sources of knowledge from anywhere. Also, for teachers, they can use different way or 
approach in class so that students can understand and practice more of argumentative. Last, for other 
researchers, this study can be good reference to apply best strategy, method, media, and etc to teach 
students’ argumentative essay. 
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